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The wealth 
of human groups  

is rooted in communication,  
mutual aid, 

and solidarity towards  
a common goal: 

self-fulfilment 
with respect for differences. 

[translation] 

 
 

Françoise Dolto  
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Foreword 
 

Patrick Fougeyrollas, Ph.D.  

President,International Network on the Disability Creation Process (INDCP) 

 

Patrick Fougeyrollas is Director of university project support services at the 

Institut de réadaptation en déficience physique de Québec. He is a 

researcher at the Centre interdisciplinaire de recherche en réadaptation et 

intégration sociale and an associate professor of Anthropology at 

Université Laval. He is a founding member and President of the 

International Network on the Disability Creation Process (INDCP). For more 

than thirty years, he has been involved in the human rights movement for 

people with disabilities. He is recognized as an expert in the rehabilitation 

and social participation of people with disabilities both at the national and 

international levels (Office des personnes handicapées du Québec, 

European Council, World Health Organization, United Nations and 

Rehabilitation International). 

 

With his Quebec research team, he has contributed to the international 

conceptual development of disability. He developed the Disability Creation 

Process classification and a conceptual model that fully recognizes 

environmental factors as influencing significantly the quality of the social 

participation of persons with disabilities. In addition, he developed tools to 

measure the quality of social inclusion and its environmental, physical and 

social factors. His research also focuses on the development and evaluation 

of social programs and policies concerning fair compensation, equal 

opportunity, quality access and inclusion for people with disabilities. 

 

n the mid-1970s, the concept of άhandicapέ and the scope of related policies were 

extensively re-examined. At the time, most initiatives were undertaken on a national scale, 

based on rehabilitation and disability prevention concerns. Today, prevailing philosophical 

orientations are increasingly adopted at the international level and target accessibility and the 

rights of people with disabilities.  

 

A radical conceptual shift later took place:  the concept of disability, redefined from a proactive 

perspective focusing on social assistance, became a more widely socio-political and ecological 

issue involving redesigning the scope of disability as a whole. The scope of disability extended 

beyond the range of medico-legal aspects, questioning ǎƻŎƛŜǘȅΩǎ ability to live together 

harmoniously. 

I 
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In the last forty years, international organizations have been privileged channels to promote 

the disability movementΩǎ ŘŜƳŀƴŘǎ. Intense institutional debates were held, bringing to the 

forefront issues of non-discrimination, Universal Design and user participation.  

 

At the urging of the United Nations, the majority of national and international organisations 

committed to advancing the condition of people with disabilities participated in the debates 

reviewed their political orientations. On December 13, 2006, The United Nations General 

Assembly approved the first major treaty on Human Rights treaty of the 21st century: The 

Convention on the Rights of Persons with Disabilities. The objective of this Convention is to 

promote, protect and ensure the full and equal enjoyment of all human rights and fundamental 

freedoms by all persons with disabilities, and to promote respect of their inherent dignity. The 

Convention is founded on an inclusive societal concept where everyone would have the same 

rights and opportunities. In April of 2012, 

153 countries signed the Convention. The European 

Union, France and Canada ratified it in 2010, and 

Belgium did the same in 2009. By doing so, they 

committed to ensuring that the protection and 

promotion of the rights of persons with disabilities is 

considered not only in social and medico-legal actions, 

but also in all their policies. 

 

Consistent with the exercise of people with disabilities 

to equal rights through the development and sharing 

of knowledge contributing to an inclusive society, the 

άGuidelines for Advisors of Post-secondary Students 

with Disabilitiesέ falls within the standardization of the 

interventions of professionals involved in the 

continuum of services and promotion of university 

studentsΩ academic success. 

 

The principles and values underlying advisorǎΩ ǿƻǊƪ involve serving in compliance with 

legislation and the obligations of higher learning institutions with respect to students with 

disabilities and endorsing the founding values of the Association québécoise interuniversitaire 

des conseillers aux étudiants en situation de handicap (AQICESH). 

The principles  

and values underlying  

advisorÓȭ ×ÏÒË 

involve serving in 

compliance with 

legislation and  

the obligations  

of higher learning 

institutions, with respect  

to  students ɍȣɎ 

with disabilities [ȣ] 
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In fact, the fundamental rationale of this document is rooted in the social inclusion of students, 

insofar as they do not feel relegated to a service, but benefit from a sense of belonging to a 

faculty, a college or a university like any other student.  

 

With this perspective in mind, the International Network on the Disability Creation Process 

(INDCP) is proud to be associated with AQICESH in releasing this publication. We believe that by 

using the Human Development Model ς Disability Creation Process (HDM-DCP), Disability 

Services Advisors will better understand the potential interactions among the personal 

elements, environmental factors and lifestyle of university students with disabilities. The 

Guidelines contain practical tools (conceptual charts, 

definitions, nomenclatures and rating scales) to 

analyze, describe and explain elements of social 

interaction and disability-related barriers experienced 

by students with physical or learning disabilities or 

mental health conditions.  

 

The simple, proven HDM-DCP model offers many 

advantages: to enhance the ability to appreciate 

individual needs, foster teamwork and partnership, 

facilitate the application of laws, policies and 

programs, and contribute to human rights advocacy. 

Many people have chosen to use the model to guide 

personalized action plans and maintain the quality of 

social participation and university environment in a 

timely manner. 

 

 

 

 

 

 

 
  

The INDCP is an  

international organization 

with the objective to help  

people with disabilities  

exercise their  right s 

to equality through  

the development and 

dissemination of  knowledge 

and contribute  

to an inclusive society. 
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Advisors: 
supporting students along the path to academic success 

 
 
Sylvain Le May, President, Association Québécoise Interuniversitaire 
des Conseillers aux Étudiants en Situation de Handicap (AQICESH) 

 

ver the last 15 years, the role of advisors working with students with disabilities has 

become much more complex. Services set up in the 1980s and maintained in the 1990s 

by the policy established by the Conférence des recteurs et des principaux des universités du 

Québec (CREPUQ) are under going major transition. Advisors must be versatile and use a 

multidisciplinary approach to meet the growing complexity and diversity of needs and the 

increasing number of students seeking services. As a result, professionals with a range of 

expertise and skills were required. Advisors from various specialized fields were asked to join 

the ranks of our Association ŀƴŘ ŎƻƴǘǊƛōǳǘŜ ǘƻ ǎǘǳŘŜƴǘǎΩ Ǉƻǎǘ-secondary project at any given 

time, namely: special education teachers, psychologists, 

career counsellors, access technology technicians, 

learning support specialists. 

 

The ŀŘǾƛǎƻǊǎΩ work is all the more complex when faced 

with the challenge of advising students with learning 

disabilities, attention deficit disorder (ADHD), autism 

spectrum disorder (ASD) or a serious mental health 

disorder. The implementation of a plan of 

accommodation for these students is quite different 

from a plan for students with sensory, organic or motor 

skills impairment. As the number and complexity of 

student needs is increasing, advisors will have to adjust 

the services they provide accordingly. 

 

Formerly called upon by students mainly needing help 

with the physical layout of campus (access ramps and 

adapted washrooms residences) and specialized support 

services to overcome certain disabilities, advisors are to develop a different approach with 

students suffering from disorders such as anxiety disorder, obsessive-compulsive disorder and 

autism spectrum disorder. For these students, the plan of accommodation will involve a 

O 

 

After one year  

of hard work,  

sustained effort,  

perseverance,  

and accommodations 

provided by the university  

to help me succeed [ȣ], 

I am proud of  

having achieved a 4.0 

university average... 
 
Émilie Magneau,  
Student 
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multidisciplinary team approach and more resources, particularly from campus life services, 

professors, faculties and, in some cases,campus security.  

 

Establishing collaboration between those services will add efficiency to the disability services 

offices, and will allow setting parameters of reference within a continuum of specialized 

services, in order to foster student success. With this multidisciplinary approach, the range of 

professional expertise will combine to support the end purpose of disability services offices. It is 

therefore crucial to highlight that the entire university community is responsible for the 

inclusion of students with disabilities, because these students are not tied to any service per say 

but to their faculty and university. The principles and values underlying advisorǎΩ work involve 

serving in compliance with legislation and the obligations of higher learning institutions with 

respect to students with disabilities and the founding values our association. 

 

I would like to take this opportunity to thank all our members who, in the last four years, 

participated in the preparation of these Guidelines. Diversity is key to creating wealth for all, as 

Julos Beaucarne once said: 

 

 

ȰLa diversité de chacun fait la richesse de tous". 
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Introduction 
 

hen writing these Guidelines, we were inspired by the primary mission of AQICESH, 

which is to "promote the professional development of its members." We hope that 

advisors will find these Guidelines a valuable tool in supporting students with disabilities. The 

creation and publication of the Guidelines represents another step towards the recognition of 

AQICESHΩǎ ŎƻƴǘǊƛōǳǘƛƻƴ ǘƻ ǘƘŜ ŦƛŜƭŘ ƻŦ ŜȄǇŜǊǘƛǎŜ.  

 

The information provided in this document will guide advisors in their work and promote 

professional guidelines to better harmonize institutional practices, and ensure standardisation 

and collegiality of action. Advisors may select from the Guidelines the information suitable to 

their practice considering their own clientele. This document will also open doors for members 

of the Association to share their knowledge and experience, allowing isolation to be broken and 

common expertise to be consolidated. 

 

Please note that these Guidelines are not meant to be the ultimate tool to meet every need or 

solve every problem. It is intended to be part of a much 

larger thought process regarding approaches 

implemented to support university students with 

disabilities. In so doing, understanding the full 

complexity of the interactions at play among students 

and with their environment is of first and foremost 

importance. This document is not a άƘƻǿ-ǘƻέ Ƴŀƴǳŀƭ ŦƻǊ 

the application of accommodations. Ensuring access, 

support, evaluation, intervention and active listening to 

students with disabilities transcends these Guidelines 

but may sometimes lead to other, more creative and 

beneficial solutions than a simple, short-term 

accommodation to guide students in developing of their 

autonomy.  
 

 

 
  

W 

 

Our educational 

institutions must be able  

to respond to  

every particular need.  

$ÏÎȭÔ ÔÈÅÙ ÈÁÖÅ ÁÎ 

obligation to accommodate 

and a duty 

to provide appropriate  

and diversified  

services? 
 
Yolande Martel,  
Education CanadaMagazine 
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Please note 

that these Guidelines 

are not meant to be  

the ultimate tool to meet  

every need or solve every problemȣ 

It is intended to be part of  

a much larger  

thought processȣ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

These Guidelines will address the following topics:  

 

Á The role of Disability Services 

Á Students with disabilities and their needs 

Á The ŀŘǾƛǎƻǊΩǎ roles, functions and skills 

Á Need analysis and the action plan 

Á The DCP (Disability Creation Process) Record keeping 

Á Academic Accommodations 

Á Teaching challenges 

Á Financial assistance 

Á Information and awareness-building 

Á Universal Design in Education 

Á The policy framework 

 
Through its content and user-friendly approach, these Guidelines are intended for anyone 

seeking to better understand the daily challenges of university students with disabilities.  
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The role of Access Centres 
For Students with Disabilities 
 

djusting to university life and being successful in higher education requires sustained 

effort, the ability to adapt to new learning settings, and the physical and mental stamina 

to face obstacles (demanding studies, transportation, work, budget, social and family life, etc.). 

For students with disabilities who may be facing other, inconspicuous yet all the more difficult 

obstacles, it can be harder to adjust to university life. University studies represent a major 

challenge for any student. But academic success is often the outcome of sustained effort 

backed by clear career goals to overcome the lows and highs of learning. For most students, 

entering university is an opportunity for greater autonomy in the pursuit of their studies. 

Students with disabilities wish for the same opportunity, but it is often overshadowed by 

societal beliefs and negative emotions deeply embedded over the years because of their special 

condition. 

 

Some of these include: 

 

Á A fragile sense of self-esteem undermined by prejudice still present  

Á A sense of low self-efficacy due to ŀŎƘƛŜǾŜƳŜƴǘǎ ōŜƭƻǿ ƻƴŜΩǎ ŀōƛƭƛǘƛŜǎ 

Á Greater fears of potential barriers likely to be faced 

Á Fear of not always having access to all the opportunities for self-fulfilment 

Á The need to overachieve often shown by being self-sufficient beyond what would normally 

be expected. 

 

Disability services advisors are dedicated to reducing attitudinal barriers and providing students 

with disabilities with support and guidance to achieve their academic goals. There are disability 

service offices in every higher learning institutionin Quebec, generally under the responsibility 

of Student Services Offices. Their goals are to offer students with disabilities: 

 

Á Services to foster their academic success and greater socio-professional inclusion through 

the progressive development of  autonomy 

Á Access to accommodations to overcome barriers to academic participation (i.e., specialized 

support personnel and adaptive/assistive technology). 
 
 
 
 

A 
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Growing Clientele and Needs 
 
s a result of support and services offered by universities in the last decades, an increasing 
number of students with disabilities are entering university and graduating. In 2002-

2003, 1,645 students with disabilities were enrolled in the Quebec university network. In 2012-
2013, they were almost 7,000 to request services offered by advisors students.  

 

 

 

 

 

 

A student population with new challenges: an emerging clientele 

First established to work with a clientele with physical and sensory impairment most often 

considered as άapparentέ, disability services have seen their clientele progressively change. In 

the last ten years, disability services have welcomed a growing number of students with άnon-

apparentέdisabilities. 

 

How can this change be explained? Reasons are multifarious: specialists can now better detect 

children disorders, services offered in schools are improving, and Quebec society has become 

an advocate of education for all. The legal framework and modifications to financial regulations 

regarding pre-school, grade school and high school services have allowed for more students to 

obtain professional support services. As a result, more students are now able to meet the 

requirements to pursue studies in post-secondary institutions. 

 

This context is fostering access to post-secondary studies for these students, designated as an 

emerging clientele. This clientele, identified by the Comité Interordres, is comprised of students 

with learning disabilities, attention deficit hyperactivity disorder (ADHD), autism spectrum 

disorder (ASD) or a serious mental health disorder. 
  

A 

Traditional: motor, organic 
(medical) or sensory 
impairment 
New (emerging) learning 
disabilities, attention-
deficit disorder, autism 
spectrum disorder, serious 
mental health problems or 
multiple deficiencies with 
at least one of those four 
disorders 
 
Source: Statistiques 
concernant les étudiants en 
situation de handicap dans les 
universités québécoises, 2012-
2013, AQICESH. 
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Communication  
with Professor 

(if needed)

Accommodation 
Plan 

Assessment of 
Situation 

Advisor

STUDENTS WITH MOTOR, 
ORGANIC (medical) OR 
SENSORY Impairment

Learning 
Support and

Adaptive 
Technology,

etc.

Accommodation
challenges

Collaboration 
with Professors, 

Faculties 
and Student 

Services

Action Plan

Assessment of 
Situation 

Advisor

STUDENTS WITH LEARNING 
DISABILITIES, ADHD, ASD 

OR  SERIOUS MENTAL 
HEALTH DISORDER

 

 

 

 

 
Á   INTERVENTION STAGES 

 

Communication 
Organization  

Planning 

Several Mental 
Health 

Professionals and 
Practitioners 

Accommodations: 
Physical 

Alternate Format 
material  
Exams 
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The AdvisorȭÓ Role 
  
he initial meeting with a student with disabilities is an essential step in the process of 

rapidly providing effective and efficient, quality services. The role of an advisor is to 

ensure that appropriate university resources, such as specialized staff, financial aid, equipment 

and computer resources are in place to meet the needs of students with disabilities. 

 

The meeting allows for sharing information and identifying ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŎŀǇŀŎƛǘƛŜǎ and needs 

with regard to disability and for developing the means to facilitate inclusion. This process can 

lead to an individualized action plan likely to include an intervention plan, accommodations, 

financial support application or the involvement of key university stakeholders, external 

partners or other resources. 

 

Following the initial meeting, the two parties establish an action plan and agree to follow 

procedures outlined in the plan. They also agree to evaluate the efficiency of the action plan, 

and make necessary changes or improvements and/or employ additional means to overcome 

potential barriers ǘƻ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎǳŎŎŜǎǎΦ Along with the services directly provided to 

students, the advisor plays a crucial role in raising awareness with university Faculties and 

departments and in the following: 

 

Á Coordination of physical access on campus and specially adapted housing 

Á Coordination of and collaboration with appropriate networks of partners and maintaining 

necessary contacts needed to respond to the specific needs of students with disabilities 

Á Contribution to the promotion of Disability Services and dissemination of information 

about the services the college to university transition 

Á Function of university spokesperson representative for students with disabilities and 

representative of access services with external partners or agencies. 

 

 

 

  

T 
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Advisor

Needs 
Analysis

Development 
of Action Plan

Implementation 
of Funding and 

Action Plan

Awareness-
raising and 
Promotion

Identification 
of Support 

and 
Accessibility 

Measures

Evaluation 
of the Efficiency 
of Support and 

Accessibility 
Measures

Follow-up 
and Psycho-

social 
Support

Collaboration 
with Partner 

Networks

The AdvisorȭÓ &ÕÎÃÔÉÏÎÓ 
 

 

 
 

 

 

n addition to following ethical professional practices, advisors must show the skills, 

experience and empathy needed to accurately assess the needs of each student. Students 

with disabilities each have their own individuality personality, which may be their best assets or 

additional barriers to overcome. During the consultation process, available resources are 

explained and students are encouraged to voice their needs and fears. By helping them to focus 

on their innate ABILITY to achieve success despite potential failure along the way, despite their 

disabilities, students feel empowered. 
  

I 
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Advisor

Identifying 
Barriers Based 

on the DCP 
Model 

Addressing Needs 
by Recognizing 

their Legitimacy 
and the Principle 

of Equity

Offering Support 
to Foster 

Academic Success 
and Progressive 

Autonomy

Assuming a Role 
of Counselling 

Focused on 
Common and 

Shared 
Responsibility

Ensuring the 
Implementation 
and Follow-up of 

Non-
discriminatory 

Accommodations

Exercising Ethical 
Practice in Full 
Integrity and 

Confidentiality

The AdvisorȭÓ 3ËÉÌÌÓ 
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Gathering 
Information

Using various documents 
describing the student's physical 

and psychological health condition, 
identify: 

the student's strengths, barriers,
disabilities, funding, existing 

support and lifestyle.

University
Environment
Identify the student's 
training plan, including 
training structures, criteria 
and academic success 
requirements.

Evaluation
Identify the student's 

personal resources and 
disability barriers.

Needs Analysis  
 

tudents play a key role in assessing their needs. The result of a needs analysis highlights 

barrier-conducive interactions among student profile, abilities and disabilities analysis, 

study program characteristics, teaching structure and university environment. Student with 

disabilities can sometimes overcome barriers on their own, but advisors can significantly help 

them achieve success by providing them with tools perhaps unknown to them. 

 

 

 

  

S 

Student 

Identifying an Action, Accommodation or Adaptation Plan 
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From Action Plan to Intervention Plan: 
The Essential !ÄÖÉÓÏÒȭÓ Tool 

 

he intervention plan is a tool to aid in the planning and review of support provided to 

address the needs of students with disabilities or difficulties (Goupil, 1991). More than a 

tool, the intervention plan is an interactive process involving both advisor and student, 

intended to synthesize important information about ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊƻŦƛƭŜ, progress and 

objectives. The intervention plan is the keystone ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŦƛƭŜ. Because it is periodically 

evaluated and revised, the plan contains tangible ƛƴŘƛŎŀǘƻǊǎ ƻŦ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ 

needs. 

 

Depending on the ǎǘǳŘŜƴǘΩǎ academic level, the intervention plan can take on a different form 

or name. In higher education institutions, intervention plans are rarely used per say unlike the 

case at the elementary and secondary levels, where individualized educational plan (IEP) is 

prescribed for students with disabilities or adjustment difficulties by the Quebec Education Act. 

 

The Commission des droits de la personne et des droits de la jeunesse (CDPDJ) strongly 

recommends the use of an intervention plan as described in its publication entitled 

L’accommodement des étudiantes et étudiants en situation de handicap dans les établissements 

d’enseignement collégial, published in 2012. This recommendation is also endorsed by the 

OPHQ.  

 
The development of the intervention plan is an essential process to ensure 

that people with disabilities can effectively exercise their right to equal access  
to and educational services, academic success at all academic levels:  

from preschool to university studies. [translation] (CDPDJ, 2012) 
 

 

The purpose of the plan is not to clinically identify the extent of studentsΩdisabilities, but to 

establish the level of educational support and accommodation to address their needs based on 

their individual program of study. 

 

Where possible, it would be beneficial for a multidisciplinary team of disability services 

professionals to work together with students and their advisors on their intervention plan. The 

team could include special education teachers, psychologists, professors or external specialists. 

For instance, collaboration involving a student, an advisor and an external health professional 

T 
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could become very beneficial for a student receiving regular outpatient care. The intervention 

plan usually involvesfour stages:  

1. Information Gathering and Analysis  

A first meeting between a student and an advisor allows evaluating ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǎƛǘǳŀǘƛƻƴ, 

based on program of study, individual objectives, strengths and weaknesses, needs (academic 

accommodations, specialized support personnel, financial assistance, etc.). 

2. Intervention Planning 

Advisors must strive to understand the reality of students with disabilities. To do so, individual 

interviews are conducted with students during private meetings using customized tools and the 

ǎǘǳŘŜƴǘǎΩ ǾƛŜǿǎ ŀǊŜ closely observed and analyzed. The ultimate goal of the meetings is to 

identify ǎǘǳŘŜƴǘǎΩ strengths, areas for improvement and barrier-conducive situations, in order 

to identify appropriate adaptation and/or accommodations measures to be included in the 

intervention plan. 

3. Intervention Process 

At this stage, the proposed individual accommodations and intervention plan should be 

implemented. The intervention plan can be quite diversified, depending on the number of 

professionals involved in the plan and individual student objectives.  

4. Intervention Plan Review 

The final stage in the intervention plan is a review. The goal of the review is to assess the 

intervention so far and ensure student progress by identifying which objectives are met. The 

review also serves to assess individual accommodations implemented and validate the 

effectiveness of the intervention plan. 

 

Reviewing the intervention plan during a ǎǘǳŘŜƴǘΩǎ academic career on a regular basis helps to 

alleviate challenges arising from college-to-university transition. Because the intervention plan 

includes a large quantity of information and intervention, it provides a logical sequence among 

the different educational levels and establishes a connection between the advisor and the 

other professionals working with the student. The college-to-university transition requires 

some adjustment, and this is exactly the purpose of the intervention plan, through planning and 

consultation. 
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The DCP: Understanding the Concept of Disability: 
From a Medical Model to a Social Inclusion Model 

 

ords used to describe people with disabilities have evolved over the last decades. 

Before 1960, these persons were called crippled, invalid or physically handicapped. 

Today these same individuals are referred to as people with disabilities. The end of the 20th 

century was marked by a turning point in the social status of persons with disabilities. The 

charity-based approach is gradually being replaced with an approach more in the spirit of 

Human Rights. Persons with disabilities are first and foremost human beings in their entirety 

and with their particularities, wishing to actively participate in society. After recognizing the 

dignity of these people, as for any other person, differences can be addressed and respected.  

 

Without underestimating the influence of political correctness,the vocabulary used to describe 

people with disabilities appears to have evolved in recent years. This shift mainly reflects a 

greater understanding of the concept of disability, in part because of the work of Patrick 

Fougeyrollas and his colleagues, on the Human Development Model-The Disability Creation 

Process (HDM-DCP) discussed in the following. 

 

The HDM-DCP is a dynamic model that describes the importance of interactions between 

individual and environmental faŎǘƻǊǎ ŀƴŘ ǎƻŎƛŀƭ ǇŀǊǘƛŎƛǇŀǘƛƻƴΦ ²ƘŜƴ ŀ ǇŜǊǎƻƴΩǎ ƻǊƎŀƴƛŎ ǎȅǎǘŜƳ 

is affected by a particular impairment, some skills may be affected, in turn causing inabilities. 

Social participation can therefore be limited by environmental barriers, converting a particular 

setting into a disabling situation.  

 

To distinguish inherent individual disabling factors from environment-inherent factors, the 

terms deficiency, incapacity and disability must be differentiated based on the following HDM-

DCP definitions from the field of health care: 

Deficiency: Any loss or alteration of a structure, or a psychological, physiological or anatomical 

function. 

Incapacity: Any reduction (resulting from a deficiency), partial or total, in the capacity to carry 

out an activity in a way or within the limits which are considered normal for a human being. 

Disability or Social Disadvantage: Results from a deficiency or incapacity restricting or 

preventing an individual to perform a normal role (in regards to age, sex, social and cultural 

factors). 
  

W 
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Legend: 
PF-RF:  Protective Factor ς Risk Factor 
F O: Facilitator Obstacle 
Int. Imp.: Integrity Impairment 
A D: Ability Disability 
SPS DS: Social participation situation Disabling situation 
 
Reference: FOUGEYROLLAS, Patrick(2010). La funambule, le fil et la toile. Transformations réciproques du sens du handicap. 

vǳŜōŜŎΥ [Ŝǎ tǊŜǎǎŜǎ ŘŜ ƭΩ¦ƴƛǾŜǊǎƛǘŞ [ŀǾŀƭΣ омр ǇΦ 
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Disability arises from the relation of people with disabilities with their environment. Disability 

occurs when these individuals face cultural, physical or social barriers restricting their access to 

various social systems available to the public at large. This condition is a loss or reduction of 

opportunities to participate in community life, like any other person. 

 

The same holds true for university students with different disabilities. For example, a student 

with dyslexia faced with significant reading difficulties: the fluidity and rhythm of ǘƘƛǎ ǎǘǳŘŜƴǘΩǎ 

reading skills prevent efficient access to the meaning associated to syllables, words or 

sentences. The ǎǘǳŘŜƴǘΩǎ Ǌeading skills are therefore altered. The student is still able to attend 

university (social participation), but is confronted with a disabling situation during exams 

requiring sustained reading effort. In an educational setting, the limited time allowed for exams 

represents a barrier for students. However, providing accommodation such as additional time 

(or speech synthesis software) can serve to facilitate examination. Obviously, interactions 

between a ǎǘǳŘŜƴǘΩǎ individual factors and lifestyle and environmental factors, do lead to 

disabling situations. In fact, students would not need more time to offset their poor reading 

skills if they were evaluated orally. 

 

The Asperger syndrome affects the social interactions, communications and cognitive 

perceptions of a student. Persons affected by the Asperger syndrome react in an "atypical" or 

"inappropriate"manner in certain situations, because they do not always decode information or 

sensory stimuli correctly. Since they have trouble discerning situations, they can fixate on 

details and follow a routine in order to avoid the unknown. Consequently, they can become 

stern and fearful when faced with changes. Despite being as capable to attend university as any 

other student, students affected by the Asperger syndrome can find themselves in disabling 

situations, particularly during team projects where communication between classmates is 

crucial. In such a learning environment, disorganization or a ǘŜŀƳ ƳŜƳōŜǊΩǎ sarcasm can 

become barriers for these students. However, providing accommodation to the team such as 

ǘƘŜ Ŏƭŀǎǎ ǇǊƻŦŜǎǎƻǊΩǎ guidance and support can serve to facilitate teamwork. In this case, we 

also notice that it is the interactions between a ǎǘǳŘŜƴǘΩǎ individual factors and lifestyle and the 

environmental factors obviously do lead to disabling situations. In fact, students affected by the 

Asperger Syndrome would not necessarily need such a high level of support from the professor 

and classmates if they were evaluated on an individual project instead (less interaction).  
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Concrete example  
of a disabling  
situation 
for a student with a 
learning disability. 
 

 

Concrete example  
of a disabling  
situation 
for a student affected by 
the Asperger Syndrome.  
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Record Keeping: 
Confidentiality and Professional Ethics 

 
 

ccurate file management is essential to quickly obtain a picture of ŀ ǎǘǳŘŜƴǘΩǎ situation 

and to notice missing or incorrect information, considering the short duration of a 

semester. It also ensures the confidential nature of documents included in a student file. 

 

Advisors should always keep in mind that the fifteen weeks of an academic semester is of short 

duration and that the time for exams comes around soon enough, with setting up all the 

required accommodations it involves. With all considerations of major time constraints aside, 

the fact remains that great pressure to perform is laid upon students with disabilities. 

Consequently, advisors must ensure, in line with their professional principles and values that, 

studentǎΩ right to equal opportunities and right to fail are respected, even within the tight 

timeframe of a semester. 

 

At all times, advisors must maintain ethical and professional standards and guidelines. 

Information such as a ǎǘǳŘŜƴǘΩǎ diagnosis must remain 

confidential to prevent any stigmatization or error of 

judgment by parties not directly connected to the 

relationship between a student and an advisor. It is 

therefore the professional responsibility of an advisor 

to manage the gathering and sharing of any information 

in a student file accordingly (as per Article 5 of the 

Quebec Charter of Human Rights and Freedoms 

pertaining to the right to privacy). 

 

The computer management of a student file is another 

step forward in the efficient management of 

information. Standard forms, which are frequently used 

for the student file, are available on AQICESH web site 

under the heading Formulaires d’admission ou 

d’ouverture pours nouveaux étudiants: données 

nominatives permettant l’ouverture du dossier. 

 

Here is a short list of other documents likely to be 

A 

Nobody knew  

my story 

and I was worried 

that my difficulties  

would not really  

be considered. 

But I rapidly noted the 

opposite [ȣ]an advisor met 

with me. I opened up to her 

and a tutor  

was assigned to me. 

 
Tim Balcke,  

Student 
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found in a student file: 

 

MEDICAL CERTIFICATE AND/OR EVALUATION  

This information must be kept up-to-date ƛƴ ŀ ǎǘǳŘŜƴǘΩǎ ŦƛƭŜ and must include: 

Á Confirmation of the ǎǘǳŘŜƴǘΩǎ medical condition or a certificate of disability (diagnosis) 

Á A statement that the ǎǘǳŘŜƴǘΩǎdisability justifies accommodations 

 

LETTERS OF ACCOMMODATION TO PROFESSORS 

Á Letter of eȄǇƭŀƴŀǘƛƻƴ ǎǘŀǘƛƴƎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ƴŜŜŘǎ 

 

CONSENT TO COMMUNICATE INFORMATION ON THE {¢¦59b¢Ω{ DISABILITY 

Á Consent to share information with internal or external professionals 

Á Responsibility for loaned equipment 

Á Other confidentiality agreements 

 

CASE PROGRESS NOTES 

Á Log of calls, meetings and follow-ups 

Á Progress notes 

Á Initial interview summary 

Á Follow-up 

 

ACTION PLAN 

Á Plan summary 

Á Accommodation plan 

 

LIST OF REASONABLE ACCOMMODATIONS 

Á Accommodations specific to classes, exams or internships 

Á Accommodations for international exchanges or internships 

Á Accommodation services outside the classroom for students with disabilities provided 

by an access centre for students with disabilities (ACSD) 

Á Recommendationson types of assistance required (MELS Form 1088) 

Á Adaptive/assistivetechnology support requirements 
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From Accommodations to 
The Application of Measures: Adaptations 

 

 

n compliance with the Quebec Charter of Human Rights and Freedoms (Article 10), 

universities have the legal obligation to provide reasonable accommodations to ensure the 

right to equality. In the case of persons with disabilities, there is an obligation to provide 

reasonable accommodations in situations where, without such measures, they would not 

benefit from equal opportunity to achieve their objectives. Accommodations can affect several 

academic aspects, such as evaluation methods, deadlines, academic projects and exams.  

 

There is no obligation of accommodation in cases of excessive constraints or limitations. In 

cases of discrimination, excessive limitations involve factors likely to cause accommodation to 

be considered as not reasonable. Limitations are evaluated according to the cost of 

accommodation and its impact on the appropriate functioning of an organization or on the 

rights of others. In some cases, the particular mission of an organization could also be 

considered. The duty to accommodate is related to the legal obligation to take appropriate 

measures in order to eliminate discrimination stemming from a rule, a practice or a barrier, 

which has or could have a negative impact on persons with disabilities. For further reading on 

excessive limitations, the virtual guide of the Commission des droits de la personne et des droits 

de la jeunesse (CDPDJ), can be consulted on-line. 

 

Beyond legal parameters, a reasonable accommodation should be a matter of universal value. 

For instance, a reasonable accommodation in a given case is the adjustment of a rule to prevent 

discriminatory impact on a person. In this regard, the word adjustment was chosen. Adjustment 

precedes accommodation, because it reshapes the learning context for all students with 

disabilities or not and leads the way to Universal Design. 

 

It is still common practice to prepare courses for homogenous groups without considering 

certain studentǎΩ specific needs, even though their needs are increasingly more present in 

educational institutions. 

 

The presence of a student with disabilities in a course will sometimes require some 

adjustments. However, the adjustments put in place are often beneficial to the whole class (for 

example, class notes available on line to make note-taking easier, a microphone used by the 

I 
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teacher, complete course syllabus with clear deadlines for required readings and assignments, 

emphasis on key concepts, supplemental course material with visual recordings, etc.). 

 

In essence, these educational practices are in line with the spirit of Universal Design, a concept 

of accessibility where places, services and institutions are universally accessible to all. This 

concept is developed in more details on page 45. 

 

Adjustments do not involve retaking a course. They can shed light on certain matters, give 

additional explanation or address particular adaptations. Support given to students with 

disabilities, particularly when provided throughout an 

entire semester, should not be fundamentally different 

than support offered to students without disabilities. A 

ǎǘǳŘŜƴǘΩǎ needs and objectives, as well as a professorΩǎ 

expectations should be clearly understood at the earliest 

stage of intervention.  

 

Accommodations are put into place mainly for the mid- 

and long-term planning of material and human resources 

with regard to instruction, exams, internships or 

laboratory work. Advisors are available to provide 

teachers and students with support in the 

implementation of accommodations.  

 

Generally speaking, when students with disabilities 

obtain academic accommodations, they can perform in a 

way comparable with their peersΩ. Professors 

considering accommodations in their evaluation process 

should not compromise on academic standards to 

ensure that test results are valid and comparable with classƳŀǘŜǎΩ ǊŜǎǳƭǘǎ.  

 

The future career of students with disabilities is obviously influenced by their academic 

performance, which are to be measured based not only on the requirements of programs of 

study, but also on contexts of learning. Evaluations should have the same meaning for all 

ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŘƛǎŀōƛƭƛǘƛŜǎ ƻǊ ƴƻǘΦ !ƴ άAέ ƎǊŀŘŜ ǎƘƻǳƭŘ ŀƭǿŀȅǎ ƘŀǾŜ ǘƘŜ ǎŀƳŜ ǾŀƭǳŜΣ ǊŜƎŀǊŘƭŜǎǎ ƻŦ 

the student obtaining it. If, in spite of adjustments and accommodations, a student were to fail 

These measures adjusted to 

my disability truly made a 

difference [ȣ]. 

I accomplished what  

I never imagined I could by 

obtaining grades that still 

surprise me. I met a great 

challenge and achieved  

my dearest wish: to study to 

ÏÂÔÁÉÎ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ  

in Public Relations [ȣ] 
 

Chloé Dagenais,  
Student 
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an exam, it may mean that the student simply did not grasp the subject matter sufficiently to 

pass the exam, like any other student. 

  

Conversely, it should be stressed that accommodation is not a privilege given to students with 

disabilities, but educational assistance or services provided to help overcome barriers. Some 

students have trouble concentrating or memorizing, while others need longer periods of time 

to recover or catch up. There are many university students at risk with a range of disability; 

hence, ensuring resources to overcome barriers faced by students with disabilities is actually 

neither original nor special. 

 

Measures of accommodation may include the following: 
 

Á Additional time for exams 

Á A quiet, isolated room to write exams alone 

Á Adaptive/assistive software to read or write during 

exams 

Á Digital audio recordings of textbooks 

Á Conversion of exams or texts into Braille 

Á Assistance of a sign language interpreter in class 

Á Assistance of a note-taker in class 

Á Assisted participation in lab work, field work or 

internship 

Á Academic assistance with projects. 

 

Here are a few standard academic accommodations 

used in post-secondary institutions to minimize the 

impact of studentǎΩ disabilities on their studies.  
 

1. Exam Set-up 

 

WRITTEN EXAM: For students with disabilities, additional time can be necessary to complete a 

written exam. Likewise, student with visual impairment could use Braille or a laptop to type the 

exam. Other students with motor-skills impairment could use technological tools to 

compensate for writing difficulties. Students with learning disabilities could use vocal-synthesis 

software to read over exam questions and answers, making understanding and correcting much 

easier. 

 

What comforts me 

the most is that  

I will not necessarily fail  

my evaluations and  

will be able to resume class 

if I cannot attend  

for extended periods  

of time because  

of my illness. 

  
Anne Cerda, 

Student 
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EXAM ROOM: Unless very particular needs arise, students with disabilities should be able to 

complete their exam in the same room and at the same time as other students. Should the 

exam be held in a different room, it should be as distraction-free as the former room. There 

should also be an exam supervisor or invigilator in the room like for any other student.  

 

2. Group Work  

 

Most students with disabilities can very easily work in small groups. However, in some cases, 

professors can facilitate the process by encouraging students to participate, find a particular 

role or tasks in the team that best suits their strengths. Professors can also serve as liaison 

between students and their classmates. But students with disabilities must commit to the work, 

follow the same rules as the other studentsΩ and not be a burden for the team. In return, the 

team should not overprotect them. 

 

Group discussions are particularly difficult for students faced with communication challenges, 

because they may, depending on the situation, communicate through a sign language 

interpreter, a personal attendant, or a laptop or communication device to voice their ideas. 

Taking these studentǎΩ particularities into account ultimately helps them communicate in a 

more flowing and harmonious manner.  

3. Lab Work  

 

In many cases, accommodations implemented to make laboratories physically accessible are 

sufficient for most students with disabilities to carry out their tasks independently. However, 

some students may require the special assistance most often to handle laboratory objects or 

materials. For example, a student with a physical disability requiring assistance in a science 

class to prepare theoretical lab work will instruct the aide on all the tasks to be carried out and 

will guide the aide, if necessary. The student must then record all the experiment results, make 

necessary corrections should the results be inconclusive and write an individual laboratory 

report. 

 

The main functions of an aide in this particular situation would be to collect required materials, 

set up a work surface and perform ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǊŜǉǳŜǎǘǎ ǿƛǘƘƻǳǘ ƛƴǘŜrfering with the 

instructions. Assistance must be limited to the removal of environmental barriers to motor skills 

or sensory impairment.  
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4. Internships and mandatory extra-curricular activities 

 

Students with disabilities must inquire from the professor or the internship coordinator about 

accessibility to the location and the physical environment to foresee any potential barrier. For 

example, will the internship setting allow dogs, if a student with a disability is accompanied by a 

guide dog? Likewise, will a student with a severe mental health problem be able to find a 

suitable internship to complete on apart-time basis? 

 

Choosing appropriate accommodations 

 

Each person is unique, with particular needs that are sometimes unusual. The diversity of 

student needs certainly makes advisorǎΩ work interesting and challenging. For instance, when 

two different students with the same diagnosis walk into ŀƴ ŀŘǾƛǎƻǊΩǎ office, two different cases 

will emerge from ǘƘŜ ŀŘǾƛǎƻǊΩǎ ƛƴŘƛǾƛŘǳŀƭ conversations with them. Even though these students 

share common symptoms, the experience will vary in intensity and degree, as well as their 

individual characteristics. The advisor will need to show creativity to provide a customized plan 

to match ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ symptoms and needs with proposed accommodations. Ready-made 

formulas or prescriptions are to avoid:  advisors have to follow made-to-measure rules! 

 

The following two examples are relevant illustrations of how advisors must use their 

professional skills and sound judgement to put into place individual accommodations to suit 

each person with disabilities. Advisors should find it easier to understand how the same 

accommodation can be used for different reasons or how different accommodations can be 

recommended for the same barrier. 
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Mark, ADHD, predominantly inattentive type 
 

Related 
Symptoms 

Accommodations* 
Put in Place 

Justification/Objective 

Executive 
functioning 

Additional time for 
exams 

To account for information processing deficit 
and slower task execution. 

Attention 

Isolated room and calm 
environment for exams 

To reduce visual distractions. 

Listening to music  
during exams 

To reduce auditory distractions. 

Memory 
Setting up one schedule 
per semester 

To set up a time management plan  
to meet deadlines. 

Anxiety 

Tutor(s), learning 
strategies 

To structure the learning process to 
frequently review materials to be memorized. 

Listening to music To provide a calm environment. 

 

Joan, ADHD, predominantly combined type 
 

Related 
Symptoms 

Accommodations* 
Put in Place 

Justification/Objective 

Executive 
functioning 

Lighter course workload 
To alleviate sense of falling behind in work 
and being overwhelmed. 

Concentration Earplugs and headphones To reduce auditory distractions. 

Attention 
A computer to write 
essay exams 

To help structure texts. 

Impulsivity Additional time for exams 

To allow time to go over answers and  
reduce errors arising from impulsivity. 

For the student to devise a plan 
to solve problems. 

*For an identical accommodation, different reasons may be cited. 
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Accommodations*  
Put in Place 

Related 
Symptoms 

Justification/Objective 

Isolated room 

Anxiety 
Providing a distraction-free environment in  
a quiet room. 

 Attention Reducing visual distractions. 

Executive functioning 
Self-regulation process  

Reading questions out loud and verbalizing information 
to process it. 

Additional time  
for exams 

Impulsivity 
Allowing time to go over answers to reduce errors 
arising from impulsivity. 

Attention 

Allowing frequent breaks to reduce errors arising from 
inattention. 

Underlining/highlighting main ideas in a text. 

Executive functioning 
Planning 

 

Devising a plan to solve problems: 
a) Determining what should be done; 
b) Breaking the problem down into several parts; 
c) Identifyingandwriting down the steps to follow; 
d) Settingobjectives of work to be completed. 

Executive functioning 
Self-regulation 
process 

Cognitive rigidity: slow information processing 
and task execution. 

A computer 
to write 
essay exams 

Executive functioning 
Planning and  
organization 

Simplifying text structure. 

Executive functioning 
Self-regulation 
process 

Cognitive rigidity: slow information processing 
and task execution. 

More efficient modifying of answers and correction of 
mistakes.  
 

Learning strategies:  
setting up a 
schedule 

Executive functioning 
Planning and  
organization 

Developing a plan to foresee deadlines. 

Memory 
Facilitating long-term memory encoding. 
Structuring learning processes to frequently review 
materials to be memorized. 

Lighter 
Course workload 

Executive functioning 
Planning and  

organization 
Alleviating sense of falling behind in work  
and being overwhelmed. 

Anxiety 

Headphones, 
listening to music 
during exams 

Attention 
Diminish auditory distractions. 

Concentration 
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Teaching challenges: 
Partnership and Cooperation 
 
 

rofessors teaching students with disabilities for the first time in class can experience 

discomfort, apprehension, awkwardness or perhaps uncertainty regarding how to react. 

For some, the situation is not altogether new: professors socializing regularly with people with 

disabilities may be quite familiar with such a situation. 

 

For professors, this often implies a departure from routine to support particular students as 

efficiently as possible, in collaboration with other 

disability support staff. This also implies trusting the 

ability of people with disabilities to integrate into a 

student community. In this section, four guiding 

principles are proposed to professors to plan and 

organize their teaching for students with disabilities. 

Respecting differences 

This principle reflects the concept that any person 

advisors meet is at once a combination of what is 

universal in all of us and unique to ǘƘƛǎ ǇŜǊǎƻƴǎΩ 

individual identity. 

 

Individual characteristics, whatever they may be, should 

not distract advisors from interacting with a person. 

Respect for differences is at the center of two both 

mutually opposite and reprehensible attitudes; for 

instance, ignorance or misunderstanding of ŀ ǎǘǳŘŜƴǘΩǎ 

disability on the one hand and, on the other hand, 

exaggerated or obsessive fixation. Both attitudes lead to 

the marginalization of the individual and are often 

displayed in overprotective behaviour. 

 

Based on this principle, students with disabilities should 

be treated without discrimination like any other 

P 

A student can rapidly  

feel overwhelmed  

by the work load, the 

amount of transmitted 

information, team projects 

and deadlines ɍȣɎ 

Taking time alone with the 

student and identifying 

these types of behaviour 

once observed can help to 

reduce problem 

escalationɍȣɎI noticed that 

the more students accept 

their condition, talk about 

it to the persons most likely 

to help and obtain the 

appropriate aid, the better 

the class interactions  

will be. 

 
Chantal Lepire,  
Lecturer 
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student, by imposing the same requirements while keeping in mind their disabilities. For 

example, a student could be evaluated in the same manner as any other student: same 

requirements, same criteria. Adjustments and accommodations would therefore apply to the 

evaluation method, and not to the course objectives. For example, allowing additional time or 

using assistive or adaptive equipment could be considered appropriate in the context of an 

exam. 

The pursuit of autonomy 

Any intervention is both meaningful and legitimate if through its application, it encourages 

students to progress to achieve their own objectives, by their own means. Article 1.2b of the 

htIvΩǎ ǇƻƭƛŎȅ (À part entière: pour un véritable exercice 

du droit à l’égalité) addresses the importance of 

autonomy for persons with disabilities, their 

participation in the individual or collective decision-

making process regarding them, and the management 

of services offered to them. This principle embodies a 

fundamental orientation of the policy and allows 

persons with disabilities the freedom to choose and 

exercise this responsibility. 

 

Conversely, educational attitudes that overprotect 

students with disabilities or lessen the impact of their 

situation on them undermines the level or quality of 

ǘƘŜǎŜ ǎǘǳŘŜƴǘǎΩ self-evaluation and performance while 

relieving them from the efforts required to learn and 

develop their autonomy. 

 

Social participation and achieving pedagogical 

objectives are goals always to be kept in mind. It is important to encourage students with 

disabilities to overcome barriers on their own. The fact is that openly speaking about barriers 

students have to overcome and obtaining relevant information are all steps that, albeit 

sensitive, enable advisors to collect all the information needed to properly evaluate the 

situation without presumption of bad faith. In doing so, students are able to develop positive 

attitudes when dealing with differences. A discussion on this matter could also help students to 

better understand their symptoms and their impact on the learning process and, as a result, 

become more realistic about their demands for aid and support. 

The support resulting  

from our complementary 

actions can have effects 

that go way beyond 

academic performance. 

It can make all the 

difference and determine 

the pursuit of studies,  

and even have an impact  

on the quality of life.  

 
France Dufour,  

Teacher 
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Acceptance of failure and right to excellence 

Sometimes, students with disabilities attribute their failures to their disabilities or professors 

are surprised at the great results achieved by students with disabilities, as if these students 

were bound to fail or obtain only average grades. These beliefs open the door to the principles 

involving the acceptance of failure and the right to excellence. 

 

One of the most insidious sides of overprotection is a display of little confidence towards a 

person with a disability. Shaped by fear or pity, this 

attitude is often the expression of refusal to accept 

failure: this is simplistic and it does not take into 

account a ǎǘǳŘŜƴǘΩǎ ŀōƛƭƛty to change or grow. Yet, a 

setback can sometimes be the last step needed to 

prompt a student to reclaim autonomy and review 

objectives.  

 

In accordance with this principle, a studentΩs program 

of study and objectives must remain constant and 

consistent. Once students are familiar with the services 

intended to overcome their barriers, they need to 

experience competition inherent to the academic 

experience. Students should be allowed every 

opportunity to choose their own plan of action, trusting 

in their own self-knowledge, strengths and limitations.  

 

Student with disabilities will always be the keystone of 

their own success. They will require the active 

participation of disability services and professors, but 

they will also be expected to be proactive, voice their 

needs and identify barriers to overcome along their 

academic path. This skill is based on self-determination, 

which is certainly fundamental for all students, whether 

or not with disabilities. 

 

Along the same line, students with disabilities have the right to excel. Some might be amazed at 

the truly great success stories achieved by students for whom accommodations were put into 

place. However, it would be discriminatory, for instance, for a student with a slow writing or 

 

A student may have 

difficulties with  

a particular subject  

or course and experience  

no disorder. This is why  

it is still important to make 

such a distinction  

through diagnosis,  

in order for a student to 

obtain access services  

for a disorder, and  

not for a simple learning 

difficulty.  

By doing so, equity  

for all students is easier  

to ensure. 

 
Carole Lavallée, 
Assistant Studies Director  
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reading pace resulting from a disability (or the means used to reduce this barrier) to be 

prevented from getting anάAέ grade instead of a άBέ. Not only is the need for self-esteem 

legitimate, but good results can allow a student to obtain bursaries or enter a programs with 

stringent requirements.  

The Professor-student Contact  

Although they have the responsibility to voice their needs, some students find it hard, for 

different reasons, to have to justify their particular accommodation needs every semester with 

every professor. Some students are afraid to be pitied, others fear being misunderstood or 

stigmatized. Experience has shown that students and professorsΩ fears usually alleviate after 

the first contact. To make this first approach easier, it is recommended to include in the 

syllabus or course outline an invitation that could go read as follows: 

 

I would like to invite students with disabilities to meet me to discuss  

the accommodations they need for their active participation in class. They can come  

and see me after class or they can make an appointment with me. 

 

In reading this paragraph in the syllabus or course outline, students who have a clear idea of 

the barriers they are to face will feel more comfortable to explain how they succeeded in 

overcoming those barriers in previous classes. In spite of excellent communication, new 

accommodations may have to be set up during the semester. The more unfamiliar a situation is 

for students, the harder it will be for them to picture the barriers that lie ahead. 
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Financial Support Programs 
 

lose relations established by all members of university offices for students with 

disabilities with the Ministry, particularly with the Direction des affaires étudiantes, are 

invaluable to ǘƘŜ ŀŘǾƛǎƻǊΩǎ ǿƻǊƪΦ ¢ƻ ōŜǘǘŜǊ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ƛƳǇŀŎǘ ƻŦ these relationships in the 

ŀŘǾƛǎƻǊΩǎ day-to-day interventions, it is important to point out that the Ministry supports the 

work undertaken by universities for students with disabilities through the Programme de 

soutien à l’intégration des personnes handicapées (under its present form) and extra-university 

programs. 

 

The structure of the Programme d’allocation pour besoins particuliers (Allowance for Special 

Needs Program) is currently being revised and another structurewill eventually be put in place. 

In September 2014, the Ministry will allocate funds in a different way, in the spirit of the À part 

entière: pour un véritable exercice du droit à l’égalité policy introduced in 2008. The terms of 

this policy will only be known in 2014. But here is an excerpt from ǘƘŜ aƛƴƛǎǘǊȅΩǎ current 

documents (the Ministry has yet to provide an English version of the proposal):  

 

Consultation sur les modalités de transfert des éléments couverts par le Programme d’allocation 

pour des besoins particuliers-Volet Adultes, Juin 2013 

 

Cette politique gouvernementale pour accroître la participation sociale des personnes 

handicapées, compte deux priorités d’intervention dans lesquelles s’inscrit le transfert du PABP : 

Á Concevoir des lois, des politiques, des programmes et des services sans obstacles. 

Á Accroître l’accès, la complémentarité et la coordination des programmes et des services. 

Modèle ŘΩƻǊƎŀƴƛǎŀǘƛƻƴ ŘŜǎ ǎŜǊǾƛŎŜǎ 

Conçu en 2010 en collaboration avec les trois réseaux de l’enseignement postsecondaire, le 

modèle d’organisation des services ministériel compte quatre principes directeurs : 

1. Considération des besoins : Prendre en compte les besoins des étudiants, du personnel et des 

établissements. 

2. Valorisation des forces : Miser sur les forces des étudiants, sur les compétences du personnel 

en place dans les établissements et sur les ressources du milieu environnant. 

3. Développement de l’autonomie : Permettre aux étudiants de devenir plus autonomes, au 

personnel d’accroitre son expertise et aux établissements de se donner une organisation et 

une offre de services qui leur sont propres.  

4. Intégration des actions : Dans une perspective d’inclusion, viser l’intégration des différentes 

actions au sein des mesures et des programmes existants, tant dans les établissements 

qu’au Ministère.  

C 
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Étudiant 

Personnel

Établisssement

Milieu

Considération 
des besoins

Valorisation 
des forces

Développement 
de l'autonomie

Intégration 
des actions 

 

Le modèle s’appuie sur une approche basée sur les besoins, qui considère de façon globale et 

systémique les besoins de l’ensemble des étudiants, du personnel et des établissements. 

L’intégration devient une responsabilité partagée, qui repose sur une connaissance des diverses 

ressources et une complémentarité dans leur utilisation, et non pas uniquement sur les seules 

personnes attitrées aux services aux étudiants en situation de handicap. 
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The tǊƻƎǊŀƳƳŜ ŘŜ ǎƻǳǘƛŜƴ Ł ƭΩƛƴǘŞƎǊŀǘƛƻƴ ŘŜǎ ǇŜǊǎonnes handicapées program: 

In effect until 2014  

 

This program provides funds for three types of activities: 

Á The acquisition of adaptive or assistive technology for use in institutions, the hiring of 

specialized personnel and the professional development of personnel in offices for students 

with disabilities 

Á Research to develop educational expertise in the academic inclusion of people with 

disabilities in universities 

Á Interpretation services required for the academic success of deaf or hearing-impaired 

persons. 

The program also funds some specific AQICESH activities of AQICESH. 

 

In addition, the Aide financière aux études (AFE) program manages the Allowance for Special 

Needs Program Adults program (as per the French only Ministry’s documents): 
 

[Ŝ tǊƻƎǊŀƳƳŜ ŘΩŀƭƭocation pour besoins particuliers (PABP)-Volet Adultes ǎΩŀŘǊŜǎǎŜ ŀǳȄ 

étudiants ayant une déficience fonctionnelle majeure ou une autre déficience reconnue 

entraînant des limitations significatives et persistantes dans ƭΩŀŎŎƻƳǇƭƛǎǎŜƳŜƴǘ ŘŜ ƭŜǳǊǎ 

activités scolaires.  

Les quatre déficiences fonctionnelles majeures sont les suivantes : 

- déficience auditive grave ; 

- déficience visuelle grave ; 

- déficience motrice ; 

- déficience organique. 

Les quatre autres déficiences reconnues sont les suivantes : 

- capacité auditive dont le niveau minimal se situe à 25 décibels ; 

- ǇŀǊŀƭȅǎƛŜ ŘΩǳƴ ǎŜǳƭ membre ; 

- parésie affectant un ou plusieurs membres ; 

- déficience du langage ou de la parole. 

La déficience doit être constatée dans un certificat médical signé par un médecin.  
[ΩŞǘǳŘƛŀƴǘ ǎŜ Ǿƻƛǘ rembourser les frais engagés pour le recours aux différentes formes de 
soutien visant à compenser les effets de sa déficience et nécessaires à la poursuite de ses 
études dans un établissement ŘΩŜƴǎŜƛƎƴŜƳŜƴǘ ou à la maison, le cas échéant, à condition 
ǉǳΩŀǳŎǳƴ autre programme ou organisme ne vise à combler le même besoin.  
http://www.mesrst.gouv.qc.ca/fileadmin/contenu/documents_soutien/Ens_Sup/Universite/PersUniv/ReglesBudgControlesFina
n/ReglesBudgSubvFoncUnivQc2012-2013.pdf 

http://www.mesrst.gouv.qc.ca/fileadmin/contenu/documents_soutien/Ens_Sup/Universite/PersUniv/ReglesBudgControlesFinan/ReglesBudgSubvFoncUnivQc2012-2013.pdf
http://www.mesrst.gouv.qc.ca/fileadmin/contenu/documents_soutien/Ens_Sup/Universite/PersUniv/ReglesBudgControlesFinan/ReglesBudgSubvFoncUnivQc2012-2013.pdf
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Iǘ ƛǎ ǘƘŜ ŀŘǾƛǎƻǊΩǎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ assist students in the process to be recognized as eligible for 

the program. Eligibility allows students to obtain financial aid for various types of support 

needed to reduce barriers and, consequently, pursue their studies in a post-secondary setting 

(specialized support services, housing and specialized transportation allocations) or at home 

(adaptive/assistive equipment). 

 

With a sound understanding of these two funding sources, the advisor is able to apply for the 

appropriate support measures for students with disabilities, once the ǎǘǳŘŜƴǘǎΩ needs are 

analyzed and an action or service plan is set up. An approach based on needs instead of 

disabilities would allow for a review of this funding program. In addition, support provided to 

the organization of disability services office would be considered in accordance with 

institutional parameters (size of institutionand number of students) and would allow the 

disability  services office sufficient leeway to choose and allocate resources in accordance with 

the needs and situation of students with disabilities. 
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Information and Awareness-raising 
for the University Community 

 
 

isability services offices more or less regularly develop awareness-raising activities to 

enhance knowledge of challenges faced by students with disabilities, to better explain 

the nature of those challenges and describe their contribution to the emergence of barriers. In 

cooperation with students, the first step toward student academic success is taken: serving not 

only as the gateway to the academic world, advisors are also support and communication 

resources allowing students with disabilities to get 

around in this world, avoiding potential barriers 

along the way. 

 

These awareness-raising activities are directed to 

both teaching staff members and the entire 

university community. They generally take the form 

of written texts, video clips and seminars allowing 

campuses to adapt their practices to the needs of 

students with disabilities. Retention of these 

students in university is not the prerogative of 

disability services offices, it is everȅƻƴŜΩǎ 

responsibility. Several institutions encourage 

students with disabilities to identify their needs 

before the beginning of the academic year. To do so, 

some institutions use forms included with the 

ǊŜƎƛǎǘǊŀǊΩǎ ƳŀƛƭƛƴƎǎ ƛƴǾƛǘƛƴƎ ǘƘŜǎŜ students to 

contact the disability services office.  

 

Higher education institutions make available to their 

students documentation on the various types of bursaries to support students with disabilities 

during their studies. These funds are drawn from several sources, such as grant organizations, 

foundations and private organisations. Questions pertaining to bursary programs are generally 

handled by the financial aid services of each higher education institution.  
  

D 

[ȣ] that the Vice-Chancellor, 

Academic Life and the  

Vice-Chancellor, Human 

Resources, in collaboration 

with the faculties ensure  

that academic and 

administrative staff are  

informed of the resources and 

means available to them to 

meet their legal obligations 

and support students with a 

mental health condition during 

the course of their studies.  

 

Muriel Binette, 
Ombudsman 
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Universal Design in Education 

 

niversal Design is recognized as a conceptual framework used to design an environment, 

products or services accessible to all, from inception. In terms of architecture design, a 

ramp will allow unimpeded access to a building for any person on foot, using a wheelchair, or a 

person rolling a suitcase or pushing a baby stroller. But how can such a concept apply to 

education? 

 

Universal Design in Education 
 

For many years, the application of Universal Design in Education has been very popular in the 

United States and this concept is now more frequently addressed in Quebec. Examining the 

concept is considered relevant, despite the wide-ranging approach that requires sustained and 

joint efforts when implemented in post-secondary institutions. The concept is inspirational, 

because of its systemic approach and purpose to avoid establishing accommodations for 

minorities. To be effective, the collaboration of educational support services is not only useful 

but desirable.  

 

Universal Design originates from the field of architecture. In the 1980s, Ronald Mace, the first 

architect to define Universal Design spoke of the design of architectural elements that are 

accessible to all, without the need to retrofit particular adaptations, such as the 

aforementioned access ramp. 

 

For many years now in the United States, all federal government buildings must comply with 

the Universal Design standards.  As post-secondary institutions had to comply with the same 

standards, some researchers in the 1990s considered the idea of using Universal Design in 

Education, making it accessible to all students. The concept was revolutionary, insofar as 

education is not being thought of as a means to reach typical students, but as a means to reach 

them all: high-achieving students, students with average grades, students with difficulties 

(returning to school, demanding family life, repeated failures, foreign students, etc.), students 

with disabilities, students lacking motivation, etc. 

 

Since then, four main trends have emerged in Universal Design, as applied to education: 
  

U 
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Universal Design for Learning (UDL) 

Universal Instructional Design (UID) 

Universal Design for Instruction (UDI) 

Universal Design in Education (UDE) 

 

Universal Design for Learning (UDL) is quite well known. 

David Rose, professor of neuropsychology at Harvard 

University has made it the object of his research. Based on 

cognitive sciences, the approach highlights the fact that 

there are several types of students: it is therefore student-

centered. The integration of information and 

communication technologies (ICT) is prominent while not 

mandatory, because they help to design instructional 

material adaptable to all types of students. 

 

Three main principles of Universal Design for Learning 

(UDL) are each in turn subdivided into three sub-principles, 

with the goal of providing a learning environment 

accessible to all. The first principle promotes several ways 

to illustrate the material to be learned by varying the 

modalities of perception, language and comprehension. 

The second principle proposes ways to express acquired 

knowledge by using executive functions, or physical and 

communication options. Finally the third principle 

highlights the importance of the many approaches to 

ensure student engagement, with respect to student 

interests, perseverance and self-regulation options.  

 

Professors usually prepare their lectures with these 

principles in mind. These principles first guide professors, 

but remain useful for advisors to help guide their 

interventions with students and assist professors. Similarly, 

the Universal Instructional Design (UID) model, based on 

the socio-constructivism movement advocates seven principles to be followed in the design of 

instructional materials and activities to reach the maximum number of students in a class, 

THE PEDAGOGICAL 

APPLICATIONS OF 

UNIVERSAL DESIGN  

IN EDUCATION 

The new university-college 

collaborative project 

introduced by the MESRST 

involves Cégep Vieux Montréal 

and its Centre de recherche 

ÐÏÕÒ ÌȭÉÎÃÌÕÓÉÏÎ ÓÃÏÌÁÉÒÅ ÅÔ 

professionnelle des étudiants 

en situation de handicap 

(CRISPESH), Cégep Marie-

Victorin , Collège 

Montmorency, Université de 

Montréal and UQAM.  

This project will be carried 

out over the next two years 

develop known pedagogical 

applications in accordance  

with the principles of 

Universal Design in 

Education, with an aim to 

offer support to professors in 

planning their classes, meet 

the needs of students with 

disabilities as well as those  

of all other students in the 

classroom. 
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particularly students with disabilities. The seven principles are: accessibility and equity, 

flexibility, straightforwardness and consistency, explicit teaching, supportive learning 

environment, minimization of unnecessary effort or requirement, and an environment suitable 

for the learning needs of every student. 

 

Whichever model is chosen, without setting it in stone, the spirit at the core of Universal Design 

remains the same and is particularly valuable for disability service advisors. In the foreground, 

the principle of accessibility is at the heart of ŀŘǾƛǎƻǊǎΩ practice. Following this, the principle of 

flexibility in teaching and evaluation (keeping the goal in sight) is a natural next step. Finally, the 

third principle deals with diversity, or the respect of differences; it is a major factor in any 

intervention. 

 

The following is a good illustration of the philosophy at 

the heart of Universal Design in Education: when a 

teacher makes his class notes available to all students 

(by putting them on-line, for example) or when he asks 

a few students to share their notes with the whole 

class, hiring a note-taker for only certain students with 

disabilities is no longer be necessary. 
 

The different aforementioned principles are models of 

best practices; they allow for the use of a wide range of 

instructional applications, with respect to the subject 

taught and the context. In a course, all students benefit 

from these principles to achieve the skills expected 

when attending that course. 

 

Furthermore, Universal Design in Education is equally 

advantageous for professors and the higher education 

community. This eco-systemic approach to be 

established in post-secondary institutions will require 

extensive collaboration among all participants. With appropriate support, professors as well as 

advisors, directors, technicians, etc. will all benefit from this process, as collaboration develops 

so that every ǎǘŀƪŜƘƻƭŘŜǊΩǎ respective tasks become easier. 
  

Universal Instructional 

Design advocates measures 

such as every student  

is recognized as  

ÂÅÉÎÇ ÕÎÉÑÕÅ ɍȣɎ  

 Respecting the purpose of 

ÅÁÃÈ ÓÔÕÄÅÎÔȭÓ ÐÒÏÇÒÁÍ ÏÆ 

study, UID also highlights 

that students acquire 

a set of learning strategies 

necessary for  

academic success.  

 
Ruth Philion,  

Teacher 
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From the perspective of Universal Design in Education, professors will examine the skills at the 

core of instruction and then identify which criteria to select (teaching and evaluation methods), 

so that all students manage to achieve these skills. Needless to say, migration towards 

Universal Design in Education will require profound changes not only amongst professors, but 

also in the values advocated by post-secondary institutions.  

 

In fact, Universal Design provides answers to some questions about the adaptation of the post-

secondary educational environment. It introduces concepts similar to those already used in 

Quebec, such as instructional differentiation, learning approaches and various teaching 

methods. Now is the time to reflect upon these concepts that can offer accessible education to 

all and, at the same time, mitigate interventions in matters of instruction and the individualized 

accommodations fora smallgroup of students. 
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Policy on the Integration 
of People with Disabilities 
 

ven though some Quebec universities progressively established accessibility measures in 

the early 1980s to promote access and support to students with disabilities, it was only in 

1994 that  CREPUQ  adopted the Politique cadre sur l’intégration des personnes handicapées. 

This policy is the result of a commitment taken on with conviction by rectors and heads of 

universities, representing Quebec universitiesΩ ŜƴƎŀƎŜƳŜƴǘ to ensuring access. This policy 

would not have been possible if its foundations were not evidence based, held shared 

convictions and were built on practices already established in universities. The statement of 

principles of this policy specifies that (in French): 

 

L’université veille à éliminer toute mesure discriminatoire dans l’évaluation des demandes 

d’admission à ses programmes (referring to Article 10 of the Quebec Charter of Human Rights 

and Freedoms). Ainsi, toute personne peut être admise à un programme si elle fait la preuve 

qu’elle possède une préparation suffisante et les aptitudes nécessaires pour réussir dans les 

études choisies. De plus, pour les personnes ayant un handicap, l’Université prend des mesures 

équitables et raisonnables pour faciliter l’accessibilité et l’intégration de ces personnes tant aux 

études universitaires qu’à la vie communautaire.  

 

In response to the law, the universities adopted the following measures: 

1. Accessibility 

 

Insofar as resources will allow, universities will make the necessary arrangements to ensure 

campus buildings are accessible to people with disabilities. In all documents, universities 

mention the physical accessibility of buildings and discuss the accommodation measures 

needed to facilitate access to programs of study. In the development of institutional policy, 

universities adopt flexible measures for students with disabilities, based on the length of time 

allotted for exams and deadlines to submit projects. Universities are committed to maintaining 

accessible rooms in residences for students with mobility impairment. 

 

 
  

E 
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2. Admission 

 

Regarding university admission, universities provide the contact information of the person or 

service coordinating the access of students with disabilities having applied for admission. 

Universities offer expert advice to the admissions office regarding the admission of persons 

with disabilities, particularly for measures to be implemented to facilitate their inclusion and 

their participation in university life. 

3. Guidance 

 

Universities maintain, as much as possible, a network of resource persons to ensure that 

persons with disabilities have the appropriate information and access to make their 

participation in university life possible. 

4. Awareness 

 

To achieve the goal of inclusion, awareness-raising activities regarding the situation of people 

with disabilities are aimed at staff, particularly at staff closely involved with students in the 

educational process and the organization of university life. In the basic health sciences, social 

services, education, physical and adaptive education programs, universities include information 

on the most common forms of disability and the means to support persons with disabilities and 

their families. 

5. Adaptive/Assistive Equipment 

 

Insofar as resources allow, universities make specialized equipment available to persons with 

disabilities, supplying educational materials in alternate formats to make library resources more 

accessible. 

6. Coordination 

 

Universities are responsible for the coordination of various elements of the Policy and its 

application to meet the goals of accessibility and inclusion in university life. 
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In addition, according to the Quebec Charter of Human Rights and Freedoms and the Act to 

Secure Handicapped Persons in the Exercise of their Rights with a View to Achieving Social, 

School and Workplace Integration (Loi assurant l’exercice des droits et des personnes 

handicapées en vue de leur integration scolaire, professionnelle et sociale ς loi 56), the MESRST 

has obligations toward persons with disabilitiesin the same manner as universities and all other 

public institutions. 

 

The following table provides an overview of the Legal Framework used as a general reference 

for the status of persons with disabilities, from the very first laws. It is followed by a Framework 

of Reference, which outlines the four main benchmarks of the policies put in place for persons 

with disabilities in universities.   
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Principle of Non-discrimination: Legal Framework 
Date Event Objective/Result 

1976 

Quebec Charter of Human Rights and 
Freedoms (adoptedby Canada in 1982) 

See Framework of Reference. 

COPEX Report (Comité provincial de 
l’enfance inadaptée) 

Mission of the Mas-MEQ: ensuringthat schooling is 
provided to all children with intellectual disabilities in 
the school network. 
 

1978 

Adoption by the National Assembly of 
the Loi assurant l’exercice des droits des 
personnes handicapées (loi 9). 

Specific legislation regarding the rights of this specific 
group of people.  
 

Creation of the Office des personnes 
handicapées du Québec. 

Organization representing and defending the rights of 
this group of people. See Framework of Reference. 

1984-

1985 

À part … égale. L’intégration sociale des 
personnes handicapées : un défi pour 
tous policy 
 

tǊƻŎŜǎǎǳǎ ŘΩŀǇǇŀǊƛǘƛƻƴ Řǳ ƘŀƴŘƛŎŀǇΥ ζ…une personne 
handicapée ne l'est pas toujours. Le handicap s’exprime 
en fonction des rapports d’une personne ayant des 
incapacités avec son environnement. Les situations de 
handicap surgissent lorsque la personne rencontre des 
obstacles environnementaux, physiques ou sociaux 
(préjugés, attitudes).» 

1990 Americans with Disabilities Act 
United States federal Law to prevent discrimination 
against persons recognized as disabled.  

1992 
Update of the Politique en adaptation 
scolaire au Québec. 

Encouraging regular class rooms; aiming at an 
agreement between parents andother specialized 
support personnel. 

1994 

Adoption by the CRÉPUQ of the 
Politique cadre sur l’intégration des 
personnes handicapées (see page 48). 

 

1997 
Amendments to the Loi québécoise sur 
l’instruction publique (Education Act) 

Obligation for every school board to have a policy on the 
integration of students with disabilities. The schooling of 
disabled children or with learning disabilities must be 
done in the most natural way possible. 

1999 
Une école adaptée à tous ses élèves 
(School adaptation policy of the MEQ). 

 

2004 

Adoption of the Loi assurant l’exercice 
des droits des personnes handicapées en 
vue de leur intégration scolaire, 
professionnelle et sociale (loi 56). 

See Framework of Reference. 
An Act to Secure Handicapped Persons in the Exercise of 
their Rights with a View to Achieving Social, school and 
Workplace Integration. 

2009 

Adoption of the government policy 
À part entière: pour un véritable exercice 
du droit à l’égalité.  

See Framework of Reference. 

2012 

Position paper of the Commission des 
droits de la personne et des droits de la 
jeunesse (CDPDJ): L’accommodement 
des étudiantes et des étudiants en 
situation de handicap dans les 
établissements d’enseignement 
collégial. 

In this position paper, the Commission issued 36 
recommendations to the milieu. 
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Principle of Non-discrimination:  Frameworkof Reference 
Date Event Objective/ Results 

1976 
Quebec Charter of Human Rights and 
Freedoms, Article 10. 
 

“Toute personne a droit à la reconnaissance et à l’exercice, 
en pleine égalité, des droits et libertés de la personne,  
sans distinction, exclusion ou préférence fondée sur […] 

 le handicap ou l’utilisation d’un moyen pour pallier  
ce handicap. Il y a discrimination lorsqu’une telle distinction, 
exclusion ou préférence a pour effet de détruire ou 
de compromettre ce droit. “ 

1994 
CRÉPUQ: Politique cadre sur l’intégration 
des personnes handicapées. 

“L’Université prend des mesures équitables et raisonnables 
pour faciliter l’accessibilité et l’intégration de ces personnes 
[handicapées] tant aux études universitaires qu’à la vie 
communautaire.“ 

2004 

Adoption of the Loi assurant l’exercice des 
droits des personnes handicapées en vue 
de leur intégration scolaire, professionnelle 
et sociale (loi 56).  

“Toute personne ayant une déficience entrainant  
une incapacité significative et persistante et qui est sujette 
à rencontrer des obstacles dans l’accomplissement 
d’activités courantes “ (Art.1g). 
 
“Cette loi vise à assurer l’exercice des droits des personnes 
handicapées et, par une implication des ministères et  
de leurs réseaux (dont les universités), des municipalités et 
des organismes publics et privés, à favoriser leur intégration 
à la société au même titre que tous les citoyens“(Art.1.1). 

2009 
Adoption of the governmental policy 
À part entière: pour un véritable exercice 
du droit à l’égalité. 

Policy focused on the social participation of persons with 
disabilities, of which one expected result is to increase their 
participation at all levels of education, in the same 
conditions as other studentsΩ. To achieve this goal, three 
challenges and eleven intervention priorities were chosen 
to make society more inclusive, united and fair as well as 
respectful of the choices and needs of disabledpersons and 
their families.  
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Conclusion 

 

ooling our thoughts and expertise together in drafting these Guidelines has strengthened the 

ties that bind advisors in this community of practice: disability services to students with 

disabilities. Soliciting professionals from complementary fields of activity, this project has 

transcended each authorΩǎ academic training to define the role of the profession. 

 

Our collaboration produced these Guidelines as a result, but it also demonstrated the need to share 

our strengths, hardships, cases and tools. Through these Guidelines, we hope to raise awareness 

and the level of knowledge in order to collaborate with all participants in student life services and 

involve every person closely or remotely connected to a 

student with disabilities. As a final word, here is an excerpt 

from an article on the organization of services for students 

with disabilities written by Anne-Louise Fournier, 

Coordinator of the Accueil et soutien aux étudiants en 

situation de handicap du Centre d’aide aux étudiants at 

Université Laval, (AQICESH News bulletin, 2013 spring 

issue): 

 

“The role of the advisor of a student with disabilities is 

neither routine nor boring! The emergence of new clienteles 

over the last ten years has given us the opportunity to 

develop new knowledge. The group of students with 

disabilities, like any other group of university students has 

become more and more diversified: creative minds and 

sound problem-solving skills are now undeniable assets. The 

essence of our work resides in informing, collaborating, and 

making each person involved aware of the situation. 

Together we can thrive so that students with disabilities can 

unlock their full potential in their university studiesά. We hope that these Guidelines are the first 

step in sharing best practices within the AQICESH network.  

P 

Ȱ4ÈÅ ÒÏÌÅ ÏÆ the advisor 

of a student with disabilities 

is neither routine 

nor boring! [ȣ] 

The group of students 

with disabilities, like any 

other group of university 

students has become more 

and more diversified: 

creative minds and sound 

problem-solving skills are 

now undeniable assets." 

 

Anne-Louise Fournier, 
Coordinator 
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AQICESH 
 

AQICESH is the Association québécoise interuniversitaire des conseillers aux étudiants en situation 

de handicap (Quebec association of advisors for students with disabilities in universities). 

 

Mission 

 

The mission of the Association is to foster the development ofƛǘǎ ƳŜƳōŜǊǎΩ professional expertise 

and the recognition of its field of activity. 

 

The role of AQICESH 

 

Á Bringing together advisors working at their university disability services office for students with 

disabilities 

Á Promoting accessibility to university studies and campus life for students with disabilities 

Á Establishing the expertise of advisors within the university community 

Á Serving as a knowledgeable spokespersons with the higher education community and various 

government and para-public partners 

Á Developing a network of mutual support, assistance and consultation 

Á Organizing professional development activities of common interest 

 

Historical notes 

 

As part of a commitment made at the Forum pour l'intégration 

sociale des personnes handicapées in May 1993, the 

Conférence des recteurs et principaux des universités du 

Québec (CREPUQ) adopted in 1994 a policy on the integration 

of people with disabilities. This policy established measures to 

facilitate students with disabilities access to programs of study 

and to be part of the university community. To achieve these 

accessibility and inclusion objectives, universities recruited 

advisors from various professional backgrounds. Over the 

years, these advisors developed a particular expertise for 

which they are now recognized as knowledgeable 

spokespersons within the university community and with 

various governmental partners.  

 

Ȱ3É ÔÕ ÄÉÆÆîÒÅÓ  

de moi, mon frère, 

loin de me léser,  

ÔÕ ÍȭÅÎÒÉÃÈÉÓȢȱ 

 Antoine de Saint-Exupéry 
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In 1997, these advisors regrouped to form AQICEBS (Association québécoise interuniversitaire des 

conseillers aux étudiants ayant des besoins spéciaux). Members of the Association continued to 

offer services to students with disabilities, enabling them to pursue their university studies through 

the progressive development of their autonomy and fostering smoother labour market integration. 

 

Consistently with the spirit of the HDM-DCP model, the Association changed its name to AQICESH 

(Association québécoise interuniversitaire des conseillers aux étudiants en situation de handicap) in 

2011. The Association encourages advisors from every Quebec university (francophone and 

anglophone) to develop their expertise in the guidance and educational support provided to 

students enrolled in Quebec universities (consult the advisors’ list on the AQICESH’s website). From 

its inception, our website has promoted information sharing among members, broken down 

isolation and encouraged teamwork in order to standardise our practices. The present Guidelines 

are meant to be a complementary tool in ŀŘǾƛǎƻǊǎΩ daily practice and all other support staff in their 

interactions with students with disabilities.  

 

AQICESH works in collaboration with several government and para-public partners along with 

colleagues from the college and university network of Quebec and Canada.  AQICESH believes in 

synergy and the sharing of resources as a means of promoting seamless inclusion of students 

looking to undertake university studies as they transition from college. 

 

We are convinced that the depth and breadth of our partnerships will support our work with 

students as they achieve their academic and professional objectives. Social inclusion and the 

concepts and values that are part of AQICESH led us to question the overall roles and 

responsibilities of every advisor. We believe that institutions have everything to gain in developing 

such an important aspect of social inclusion. This development should take place within the Quebec 

legislative framework, in conjunction with faculty members, who are the trustees of academic 

requirements. To do so, every member of the higher-learning community committed to the social 

inclusion of persons with disabilities must accompany these students along the path to success they 

have chosen. In the end, students and educational institutions will come out as winners. Diversity in 

action is a guarantee of success at all levels.  
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ABBREVIATIONS AND DEFINITIONS 

ACSD: Access Centre for Students with Disabilities 
AFE: Aide financière aux études 
AQEIPS: Association québécoise des étudiants ayant des incapacités au post-secondaire 

A non-profit organization created on April 20, 1991 by students with disabilities in response to 
their particular needs, with the support of COPHAN. The needs of these students and their 
contact persons in postsecondary institutions were becoming more and more criticalwhen the 
Association was created.  

AQICEBS: Association québécoise interuniversitaire des conseillers aux étudiants ayant des besoins 
spéciaux (now renamed AQICESH) 

AQICESH: Association québécoise interuniversitaire des conseillers aux étudiants en situation de 
handicap 

ASNP: Allowance for Special Needs Program 
CAMO: Comité d'adaptation de la main-ŘϥǆǳǾǊŜ 

Provincial committee developing strategies and tools for personswith disabilitiesto obtain 
necessary training to access the job market. 

CAPRES: Consortium d'animation sur la perseverance et la réussite en enseignement supérieur 
Created in 2001, the Consortium’s mission is to facilitate and circulate research results and 
innovative practices, and transfer knowledge. Benefiting from the financial support of the 
MESRST, the CAPRES brings together college and university communities (researchers, 
professors, students, front line staff) along with representative and collaborative organizations 
interested in the academic achievement of post-secondary students.  

CCTT-PSN: Centre collégial de transfert de technologie en pratiques sociales novatrices 
Created by a partnership between Cégep du Vieux Montréal and Dawson College, the center 
was recognized by the MELS in 2010. 

CCPA: Canadian Counselling and Psychotherapy Association 
CDPDJ: Commission des droits de la personne et des droits de la jeunesse 
Comité Interordres: The Committee brings together four institutions, including Université de Montréal, 

Université du Québec à Montréal, Montmorency College and Cégep du Vieux Montréal with a 
mission to meet the following objectives over three years:  
Á Facilitating the INTERORDRES transition (college – university); 
Á Identifying, harmonizingand consolidatingbest practices; 
Á Developinginstructional pedagogical support forprofessors. 
For every component of the project, work groups including staff members from the participating 
institutions were joined by experts and external partners.  

COPHAN: Confédération des organismes provinciaux de personnes handicapées du Québec  
CREPUQ: Conférence des tecteurs et des principaux des universités du Québec 
CRISPESH: Centre de rŜŎƘŜǊŎƘŜ ǇƻǳǊ ƭΩinclusion scolaire et professionnelle des étudiants en situation de 
handicap 
CSST: Commission de la santé et de la sécurité au travail 
DAEUC: Direction des affaires étudiantes Universitaires et collégiales 
HDM-DCP: Human Development Model ς Disability Creation Process 
INDCP: International Network on the Disability Creation Process 

International organization based in Quebec promoting equal rights for persons with disabilities 
and contributing to an inclusive society through the development and dissemination of 
knowledge. Its mission is to provide a more appropriate response to the needs of persons with 
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disabilities through the promotion, application and development of the Human Development 
Model – Disability Creation Process(HDM-DCP) conceptual framework. 

INLB: Institut Nazareth et Louis-Braille  
INLB is a highly specialized rehabilitation center with a mission to foster the development of 
autonomy and the social participation and inclusion of persons with visual impairment living in the 
Montérégie, Montréal and Laval areas, by providing lifelong services adapted to their needs and 
environments. Through its university connections, the Institute contributes to the development of 
training, teaching and research as well as the evaluation of intervention methods and technologies 
for the visually impaired.  

ICT: Information and Communications Technologies 
MELS: aƛƴƛǎǘŝǊŜ ŘŜ ƭΩ;ŘǳŎŀǘƛƻƴΣ Řǳ [ƻƛǎƛǊ et des Sports 
MERST: aƛƴƛǎǘŝǊŜ ŘŜ ƭΩ9ƴǎŜƛƎƴŜƳŜƴǘ supérieur, de la Recherche, de la Science et de la Technologie 
MSSS: Ministère de la Santé et des Services Sociaux 
NEADS: National Educational Association of Disabled Students 
OPHQ: Office des personnes handicapées du Québec  
RAMQ: wŞƎƛŜ ŘŜ ƭΩassurance maladie du Québec  
SAIDE: Service d'aide à l'intégration des élèves (Cégep du Vieux Montréal)  
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